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Missing-subject fragments were the most frequent, accounting for 40% of the identified
fragments, followed by missing-verb fragments (30%), incomplete-verb fragments (20%), and
dependent-word fragments (10%). The findings indicate that although fragments were relatively
infrequent across the complete corpus, they were concentrated in a small group of abstracts
and primarily involved omitted or incomplete core sentence elements. The analysis also suggests
that careful revision, especially checking subjects, finite verbs, verb complements, and
dependent clauses, is important in producing clear academic abstracts. The study contributes a
focused description of sentence-fragment patterns in undergraduate thesis abstracts and
provides practical targets for academic-writing instruction.
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thesis abstracts. The abstract includes the introduction, objective of the papers, method, results

and discussion, and conclusion including novelty of the research.
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Introduction

Academic writing requires learners to communicate research ideas
accurately, concisely, and coherently. For university students writing in English
as a foreign language (EFL), this requirement can be difficult because academic
texts demand control of sentence structure in addition to content and
organization. Recent studies of Indonesian EFL writing continue to report
grammatical and syntactic problems in student texts, including thesis abstracts
and other academic genres (Mubarok & Budiono, 2022; Sujarwati & Hamidah,
2022; Pasaribu et al., 2024).

An abstract is particularly important because it condenses the main
information of a longer academic work. Errors in an abstract can therefore
affect the clarity with which readers understand the research purpose, method,
findings, and conclusion. Studies of Indonesian university writing have identified
a range of grammatical difficulties in abstracts, including word choice, word

order, verb agreement, tense, and incomplete structures (Febrianti & Said,
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2022; Putri Utami, 2024; Noviyanti, 2025). These findings support the need to
examine not only broad grammatical errors but also specific structural problems
that can make an academic sentence incomplete.

A sentence fragment is an incomplete structure presented as though it
were a complete sentence. In formal academic writing, fragments commonly
result from a missing subject, missing main verb, incomplete verb construction,
or a dependent clause standing alone. Such problems can reduce clarity because
the reader has to reconstruct information that should have been explicitly
expressed. Writing-support resources similarly identify missing subjects or verbs
and unattached dependent clauses as common fragment patterns in academic
writing (Fordham University, n.d.; Monash University, 2022).

Error analysis is useful for identifying recurring problems in learner writing
and for connecting those problems with instructional needs. Research on
Indonesian EFL writing has used document analysis and error classification to
show that student errors can be systematically identified and quantified
(Mubarok & Budiono, 2022; Isma et al., 2023; lrawansyah, 2024). Research
specifically addressing fragments has likewise shown that incomplete sentence
structures may occur alongside other grammatical problems and can be
associated with omission, translation, or limited control of English sentence
structure (Sriyatni, 2019; Putri et al., 2022).

The present article focuses more narrowly on fragments in undergraduate
final-project abstracts. It is based on a dataset previously analyzed in a 2019
final project at Universitas PGRI Semarang. Rather than introducing new data,
this manuscript reorganizes the original analysis into the structure required by
the Journal of Linguistics and Technology template and places the original
findings in conversation with more recent literature. This distinction is important
for research transparency: the dataset and principal findings are derived from
the original final project, while the present manuscript is a new journal-style

presentation and synthesis.
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Previous studies have examined grammatical errors in thesis abstracts and
academic writing, but their classifications and contexts vary. For example,
Rafiga and De Vega (2021) analyzed grammatical errors in a large collection of
thesis abstracts, while Febrianti and Said (2022) focused on word order and
subject-verb agreement. Putri et al. (2022) examined sentence fragments in
academic writing tasks, and Villavicencio and Argudo (2021) demonstrated that
focused feedback can improve learners' performance on fragment-related
errors. The present study complements this literature by describing the specific
fragment categories found in a corpus of English Education students' final-
project abstracts at one Indonesian university.

Accordingly, this study has two objectives: (1) to identify the types of
sentence fragments found in undergraduate final-project abstracts written by
students of the English Education Study Program at Universitas PGRI Semarang
in the 2018/2019 academic year; and (2) to determine the distribution and

dominant pattern of the identified fragments.

Materials (if any) and Methodology

The study employed a qualitative descriptive design using document
analysis. The object of analysis consisted of English-language final-project
abstracts written by students of the English Education Study Program at
Universitas PGRI Semarang. Twenty abstracts from the 2018/2019 academic
year were selected randomly from the university library. The original study
treated the researcher as the principal instrument for identifying, classifying,
interpreting, and correcting the sentence fragments.

Data collection followed three main steps. First, twenty final-project
abstracts were selected. Second, each abstract was read carefully to identify
incomplete sentence structures. Third, the identified fragments were grouped

according to their structural characteristics. The analysis distinguished six
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possible fragment categories in the original framework: missing subject, missing
verb, incomplete verb, dependent word, added detail, and -ing fragments. Only
four categories occurred in the analyzed data.

Data analysis followed the general sequence of data condensation, data
display, and conclusion drawing described in the original study. The identified
fragments were condensed into relevant examples, displayed in classification
tables, and interpreted according to their frequency. Frequency percentages
were calculated using the number of fragments in each category divided by the
total number of identified fragments. The analysis also considered how each
fragment could be repaired by supplying the missing element, completing the
verb construction, or joining a dependent clause to an appropriate independent
clause.

The analysis is documentary and retrospective. No new participant
recruitment or intervention was conducted for this journal manuscript. Because
the dataset comes from the original final project, the findings reported below
are presented as a faithful synthesis of that work rather than as newly collected

evidence.

Results and Discussion

Distribution of sentence fragments

The analysis of twenty final-project abstracts identified ten fragment
instances distributed across six abstracts. Fourteen abstracts contained no
identified fragments. The original analysis reported an average of approximately
thirteen sentences per abstract and a fragment proportion of approximately
0.5% when fragments were considered against the broader sentence corpus.
Thus, fragments were relatively infrequent overall, but they were concentrated

in a subset of abstracts.
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Table 1 summarizes the four categories that occurred. Missing-subject
fragments were the dominant category, with four instances (40%). Missing-verb
fragments occurred three times (30%), incomplete-verb fragments twice (20%),
and dependent-word fragments once (10%). No added-detail or -ing fragment

was identified in the twenty abstracts.

Fragment Frequency Percentage Interpretation
category
Missing 4 40% Most
subject frequent pattern
Missing 3 30% Second most
verb frequent pattern
Incomplete 2 20% Verb
verb construction

requires completion

Dependent 1 10% Dependent
word clause stands alone
Total 10 100% Four
categories
identified

Table 1. Distribution of sentence fragments in the twenty final-project
abstracts

Source: Reworked from the original final-project analysis.

Missing-subject fragments

Missing-subject fragments were the most common pattern. The original
examples show clauses in which the action or proposition is present but the
grammatical subject is absent. In one example, the writer describes identifying
and understanding culture shock but does not state who performs the actions.
In another, the phrase describing the administration of a test does not explicitly

identify the researcher as the agent. The original corrections supplied an
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appropriate subject, such as ‘the researcher,” to make the proposition
structurally complete.

This pattern is consistent with the broader role of omission in EFL writing.
Recent research on Indonesian learners has repeatedly identified omission or
incomplete structures as important sources of writing errors (Febrianti & Said,
2022; Mubarok & Budiono, 2022). However, the present dataset is distinctive in
showing that subject omission was the single most frequent fragment type within
this small corpus. Pedagogically, this suggests that writers should check every
independent clause for an explicit subject before finalizing an abstract.

Missing-verb fragments

Missing-verb fragments accounted for 30% of the identified cases. One
example combined the phrase “the characters and characterization” with a list
of characters but did not provide a complete predicate. The original correction
inserted the verb “are” and a subject construction so that the sentence could
express a complete proposition. Another example contained a first clause
without a finite verb before moving to information about the pre-test and the
resedarcher’s mean score.

The prominence of missing verbs is important because academic abstracts
frequently use clauses to summarize procedures and findings. A clause that
contains a noun phrase but lacks a finite verb can make the relationship between
the research object and its claim unclear. The finding also corresponds with the
broader observation that sentence structure remains a major challenge for
Indonesian EFL writers (Pasaribu et al., 2024).

Incomplete-verb fragments

Two incomplete-verb fragments were identified, representing 20% of the
total. In one example, the writer used “method analyze” where an infinitive
marker was needed before the base verb. The correction supplied “to” before
“‘analyze.” In another example, the passive construction “to analyzed” was

incomplete because the auxiliary “be” was absent in the original analysis. These
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cases show that a sentence may contain a recognizable verb form while still
failing to form a complete grammatical construction.

These findings complement research showing that Indonesian EFL
learners experience persistent problems with verb forms and syntactic structure
in academic writing (Sujarwati & Hamidah, 2022; Irawansyah, 2024). The
pedagogical implication is that revision should not stop at locating a verb.
Writers need to check whether the verb form agrees with the grammatical
pattern required by the construction, including infinitives and passive
structures.

Dependent-word fragments

One dependent-word fragment was identified, accounting for 10% of the
total. The example began with “Which can be proved by the conversation of the
actors.” Because ‘which” introduces a dependent relative clause, the clause
could not function independently. The original correction attached it to a
preceding independent clause so that the relative clause modified an already
established noun phrase.

Dependent-clause problems are especially relevant in academic writing
because writers often use subordinating words and relative pronouns to connect
complex information. Research on EFL university students has noted difficulties
in constructing complex sentences involving dependent clauses (Princess &
Syarif, 2021). The present finding reinforces the importance of teaching
students to distinguish between independent and dependent clauses when
revising abstracts.

Repair strategies and instructional implications

The original analysis repaired fragments through four broad strategies:
adding a missing subject, adding or completing a verb, completing an incomplete
verb construction, and combining a dependent clause with an independent
clause. These strategies correspond to the structural nature of the errors and

provide a practical revision checklist for students.
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Recent research also supports focused attention to error feedback.
Villavicencio and Argudo (2021) found that direct focused feedback produced
significant improvement in students’ performance on sentence fragments and
related errors. Budianto et al. (2020) similarly showed that corrective-feedback
approaches can influence university EFL writing proficiency. For the context
represented in the present dataset, feedback can therefore be made more
efficient by targeting sentence completeness rather than treating all
grammatical problems as one undifferentiated category.

The study also reported translation and carelessness as two possible
reasons for the occurrence of fragments. These explanations should be
interpreted cautiously because the original dataset was documentary and did
not include interviews designed specifically to establish causal relationships.
Nevertheless, translation-related difficulties and limited attention to grammatical
structure are plausible instructional concerns in Indonesian EFL contexts.
Recent work continues to identify linguistic transfer, grammar knowledge, and
academic-writing demands as relevant challenges for Indonesian EFL learners

(Pasaribu et al., 2024; Suhono et al., 2025).

Conclusion and Recommendation (Heiti SC12)

This study identified ten sentence-fragment instances in twenty
undergraduate final-project abstracts written by English Education students at
Universitas PGRI Semarang during the 2018/2019 academic year. The fragments
occurred in six abstracts, while fourteen abstracts contained no identified
fragments. Four fragment categories were found: missing subject, missing verb,
incomplete verb, and dependent word. Missing-subject fragments were dominant
at 40%, followed by missing-verb fragments at 30%, incomplete-verb fragments

at 20%, and dependent-word fragments at 10%.
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The findings show that fragment errors were not widespread across the
corpus, but when they occurred, they were concentrated around missing or
incomplete core sentence elements. The study therefore advances a focused
view of academic-writing accuracy: even a relatively small number of incomplete
structures can be targeted systematically through revision practices that check
subjects, finite verbs, verb complements, and clause dependency.

For English learners, the main recommendation is to use a sentence-
completeness checklist when revising an abstract. Each sentence should be
checked for a clear subject and a complete finite verb, followed by a check of
infinitive and passive constructions and dependent clauses. For writing
instructors and supervisors, fragment patterns can be incorporated into short
editing exercises based on authentic student writing. Future research should
examine larger and more recent datasets, include multiple institutions, and,
where possible, use interviews or learner reflections to test explanations such
as translation and carelessness rather than treating them as established

causes.
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